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READING STRATEGIES
for
Expository Texts

¢+ Bookmarks

¢+ Chunking

+ GIST

¢ Graphic Organizers

¢  Quickwrites

+ Reciprocal Teaching

¢+ Rereading

+ Say, Mean, Matter/See, Mean,
Matter

¢ SQP2RS (surveying, questioning,
predicting, reading, responding, summarizing)

+ Talking to the Text/

Annotating/ Highlighting

+ Squeeze

¢ Think Aloud

FIGURE 6. Reading Strategies Postcard

represents their capabilities, and we then find our-
selves in the unhappy position of recording grades
that measure lack of clerical competence rather
than lack of content or skill knowledge. Helping
students protect themselves from such missteps,
requirement checklists might be thought of as pro-
viding organizational scaffolding, assisting students
to manage the demands of increasingly complex
academic tasks.

Teachers might develop requirement check-
lists to help students with a research paper or proj-
ect. I once used the checklist in Figure 7 as a
student self-check for a project focused on British
Romantic poets. While the checklist primarily
serves to catalogue required elements of the assign-
ment, it also reinforces particular instructional
emphases. For example, in addition to asking stu-
dents to develop a background within which to
approach Byron, Shelley, and Keats, I wanted to

reinforce the value of powerful titles and the con-
ventions for presenting academic work, such as
properly formatced citations and bibliography. In
addition, as part of the project, I had introduced
students to ways in which writers select and embed
visual information into verbal texts, and I wanted
them to experiment with doing so themselves.
Lists such as these make lictle atcempt to
address the guality of student work beyond sup-
porting the organization and the inclusion of
required components. Further, it is assumed that
detailed instruction, such as how to choose and
limit topics, how to identify useful sources, how to
integrate quoted material, and so on, are addressed
elsewhere. However, after one colleague experi-
mented with having students look at a checklist
before beginning work on their final draft, she
wrote that “borh the rubric and the checklist
force[d} students ro think more carefully about the
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Check It Out! Using Checklists to Support Student Learning

FIGURE 7. British Romantic Poetry Project

Did you include

QO aninteresting title (e.g., not “British Romantic
Poetry Project”)?

Q atable of contents?

Q anintroduction explaining why you chose your
topic?

Q three to five pages of typed text regarding your
topic?

Q citations from at least three sources (at least one
nondigital) in MLA format?

Q at least one image, chart, or map, labeled and
referred to in your text?

Q abibliography in MLA format?

Q  a manila envelope containing all the rough
materials that went into your final project: notes,
Internet printouts, drafts, peer response notes,
and so on?

criteria of a writing assignment” (Uliantzeff). This
suggests that although checklists—used primarily
as mnemonic devices of various sorts—are not
explicitly designed as teaching tools, they have
unintended instructional value as well.

Checklists Support Teaching and Learning

Checklists are certainly not the only answer to
improved student work. Still, operational and
requirement checklists are useful enough to merit

serious consideration. A tangible reminder of how
to approach a particular task, a checklist can help
students internalize new processes in reading and
writing, providing metacognitive cues that scaffold
development of independent control of such
processes. Furthermore, checklists help students
track complex assignment requirements. Finally,
checklists have many appealing features for teach-
ers. They are easily constructed and wonderfully
flexible. Operational and requirement checklists
such as those described here are easily individual-
ized to reflect the particular instructional contexts
surrounding student work. Teachers can develop
them quickly in response to specific curricular
emphases in their classrooms. Checklists, in short,
are useful management tools for both teachers and
students. Check them out!
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READWRITETHINK CONNECTION

Lisa Storm Fink, RWT

Rowlands details numerous ways that checklists can enhance teaching and learning. One example she provides
is using a checklist in a British Romantic poetry unit. "Put That on the List: Collaboratively Writing a Catalog
Poem" also uses a checklist to help the students with the activity. Using the structure of the list, students
combine creative expression with poetic techniques and language exploration to write group poems about
what matters in their lives. The checklist helps students include all of the requirements and manage their group
work. http://www.readwritethink.org/lessons/lesson_view.asp?id=894
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